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Kak pabotu
nameTTa

Omkwsc om ,Bs3mosknocmu Ha ceBpemennomo
paséupane 3a kpamkoBpemenna
u gsazobpemenna namem*

lepraHa Crb6eBa
LLlymeHcku yHMBEepcuTeT

~Ennckon KoHcTtaHTuH lNMpecnaBcku®

Paszbupanemo 3a onmumMu3ayus Ha npoueca
3anaMemsaBaHe npegnoaaza gudepeHuupaHemo Ha gBe
ocHoBHU nonamus, aekawu 8 ocnoBama Ha epekmuBromo
3anoMHsHe.

Yuenemo e akm Ha npugobuBane Ha nsakakBa
unpopmayusi uau ymeHue. ToBa e ncuxuueH npouec,
kolimo Bogu go cbxpanaBane na gymu, ugeu, pakmu,
ymcmBenu o6pa3u u MomopHu yMeHud (uau Hsakaks6 gpye
Bug unpopmauus) 6 yoBewkama namem.

ITamemma e akm Ha cpxpansabane na onoBa, koemo
e 6uao, 3a no-kbcna ynompeba. C gpyzu gymu, moBa e
3agbpXkanemo Ha undopmMauusma omBbg HacmMoOAWUA
moMeHmM. TepMuHBbmM namem ce OMHAacA U go ncuxuyHama
cucmema 3a cbxpaHeHue, koamo no3BoasBa nogodHO
sagbpzkaHne, HezaBucumo gasu cmaBa gyma 3a Hakoako
MOMeHmMa, UAU 33 MHO20 20gUHU.

KpamkoBpemennomo u gbAZOBpPEMEHHOMO
3anaMemsBaHe Mozam ga ce omuemam Nno gaHHU om
HenocpegcmBena u omcpoueHa npoBepka, npu koumo
uscaegBanume aAuua npaBam onum ga BB3npouszBegam
3anaMemenusa npegu moBa mamepuaa. IIpuema ce, ue 6
ocHoBama Ha HenocpegcmBeHama namem cmosm 4Yacm
om He3zamuxHaaume owe peBepGepauuoHHU npouecu,
B8p3nukHaru caeg npuemMaHemo Ha 3anaMemsiBanama
npozpama. B ocnoBama Ha gbazoBpemMenHama namem
npu omcpoueHomo Bb3npousBekgaHe cmosam cBHWO
maka peBepbepauuonHu npouecu, koumo ce nopazkgam
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npu peakmuBupane Ha yacm om ,namemoBume caegu®,
m. e. Op2aHuUYHUmMe U3MeHeHus, cbxpanaBawu 8 kogupan
Bug uacm om uHdopmauuama, koamo e Guaa npuema
(Trashliev, 1975).

Mndopmavusama, koamo uoBek Bv3npuema
u nHa koamo o6ppwa BrHumanue, ce npeHaca kbm
Bmopuss komnonenm Ha namMemoBama cucmemMa:
kpamkoBpemennama namem (Squire, Knowlton &
Musen, 1993). ToBa e cucmema 3a cbxXpaHeHue, koamo
mozke ga nog6upa ozpaHuueno koauuecmBo undopmauvusa
3a nakoako cekyngu. Ta e uwacmma om namemma, 8
kossmo ce cpxpanaBa unpopmauusama, 3a kossmo ce mucau
8 momenma. Mucaume, koumo och3naBame, ue umame 6
gageH MoMeHm, ce cbgbpzkam 6 kpamkoBpemennama Hu
naMem. Koeamo cnpem ga MucAuM 3a Hew0, MmO usuesBa
om Hed. [[py2 mepMUH 3a ma3u naMem e paGomHa namMmem
(Anderson, Ericsson & Kintsch, 1995). Toli noguepmaBa,
ye mnati-8aknuam acnekm na kpamkoBpemennama
naMem He e HeliHama npogbaXkumeaHocm, a pakmbm,
ye e akmuBna. PabomHama namem e msacmomo, kbgemo
ch3HaHUemo Bb3gelicmBa BBpxy uHPopMauvuama,
opeaHusupa A 3a ChXpaHeHUe UAU 3a U3xBbpasgHe u A
cBwvps3Ba ¢ gpyea undopmauusa. EquH om nauuHume ga
ce 3agbpzxku undopmauusa B8 pabomnama namem, e ga
ce MUCAU 3a Hed uAu msaA ga ce noBmapa omnoBo u
omnoBo.

Cmsama ce, ye 06eMbm Ha pabomHama naMem e om
nem go geBem 6uma undpopmauvus (Miller, 1956), m. e. 6
gagen MomeHm Mozke ga ce MucAau B8 obem camMo om nem
go geBem eguHuuu. Beaka omgeana egunuua obaue mozke
ga cbgbpzka 6ozama undpopmauuda. OzpaHuueHusm 06eM
Ha pabomHama namMem e eguH acnekm Ha npepabomkama
Ha undopmauvusama, kolimo uma Bazknu nocaegcmBusa 3a
naanupanemo u npakmukama na obyueHuemo (Sweller,
van Merrienboer & Pdss, 1998). Hanpumep ne mozke
ga ce ¢opmupa npegcmaBa y yueHuuume Ha MHOZ0
ugeu HaBegnbk, ocBen ako me He ca moakoBa gobOpe
opeaHu3uUpaHu u cBwvp3anu c unpopmavusma, koamo Beue
e B gpaeoBpemMenHama naMem, pabomHama uM naMem c
nomMowma Ha gbA2oBpeMeHHUmMeE cnoMmeHu, kosmo ga e 6
cbCmMosIHUE ga 2u nobepe.

Xopama ce pa3auuaBam no kanauumema Ha
pabomHama cu namem 3a nocmuzaHemo Ha gageHa yuedbHa
sagaua. Egun om ocHoBHume ¢pakmopu B8 nogcuaBanemo
Ha mo3u kanauumem ca obwume no3HaHus. Koakomo
noBeue no3naHus uMma uoBek, moakoBa no-cnocoben e ga
nozapwa HoBa undopmavusa (Engle, Nations, & Cantor,
1990; Kuhara-Kojima & Hatano, 1991). PasauuaBam ce u
no cnocobHocmMma cu ga opzaHuszupam undopMauuIma
u Mo2am ga Obgam HayueHu kak cBm3HameaHo ga
usnoa3Bam cmpamezuu 3a no-edpukacna ynompeba Ha
kanayumema na pa6omnama cu namem (Levin & Levin,
1990).

AbazoBpemennama
om namemoBama cucmema,

namem e
kbgemo ce

yacmma
3agbpzka
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unpopmayusama 3a gbazu nepuogu om Bpeme. CmMsama ce, ye ma uMa MHO20 20ASIM O0EM,
m.e. MHO20 20AM kanauumem. B gelicmBumeanocm, MHO20 meopemuuu BapBam, ue e
B8bp3MmozxkHo Hukoza ga He ce 3ab6paBa undopmauusma B gbpazoBpemMenHama namem, a no-
ckopo ce 2ybu cnocobHocmma ga ce omkpuBa mawm. ITo masu npuuuna Hakou aBmopu
usnoa3Bam mepmuHa nocmosgHHa namem (Byrnes, 1996). 2KuBombm He e gocmambyHO
gbAB2, 32 ga ce 3anbAHU gokpaill obeMbm Ha gbaeoBpemenHama namem. Epukcon u Kunu
u3guzam xunomesama, ye xopama chbXpaHAaBam He camMo uHpopMayusd, HO U cmpamezuu
3a yueHe B gpazoBpemeHHama namem 3a AeceH gocmbn. Tazu cnocob6Hocm, HapeueHa om
msax gbpA2oBpeMenHa pabomHa namem, o6sicHsBa HeobukHoBenu ymeHuss Ha ekcnepmume,
koumo mps6Ba ga cruemaBam Hacmoswama uHdopMayus ¢ 02POMHO paszHoobpaszue om
MogeAu, cbgbpkawu ce 8 gpazoBpemennama um namem (Ericsson & Kintsch, 1995).

Teopemuuume (Square et al.,, 1993; Tulving, 1993) pasgeasm gbacoBpeMeHHama
naMem noHe HAa Mpu yacmu:

— namem Ha enusogu;

— ceMamuuHa;

— npouegypHa.

ITamemma Ha enu3ogu e naMemma 3a AUYHU hpeXkuBsaBanus, ymcmBen duam 3a
cboumusama, koumo ca Bugenu uau uymu. [IbazoBpeMeHHama ceMmamuuHa namem cbgbpzka
dakmume u obwama unpopmMauua, koamo e nozHama, nOHAMUSA, NPUHLUUNU UAU npaBusa
u kak ga ce usnoazBam, ymeHuama 3a pewaBane Ha npo6GAeMU U cmpamezuu 3a yueHe.
IToBeuemo Hewa, koumo ce yuam B ypouume B yyuauwe, ce chbxpanaBam 6 cemamuunama
namem. IIpouegypHama namem ce omHacsa go ,HOy-xay‘, go ,3HaHuemo kak“ 3a pasauka
om ,3HaHuemo, ue“ (Solso, 1998).

ITamemma Ha enu3ogu, ceMamuyHama U npouegypHama namem cbhbxpaHsgBam u
opeaHu3zupam uHdpopMavuama no pasAudeH HauuH. JHpopmauuama B namemma 3a
enusogu ce cbxpaHaBa nog dopmama Ha o6pasu, koumo ca opzanusupanu 6b3 ocHoBa na
moBa koza u kbge ca cmanaau croumuama. ndpopmavuama 8 cemamuuHama namem e
opeaHu3upaHa nog popmama Ha mpezxku om ugeu. Tazu 8 npouegypHama ce cbxpansaba kamo
konvmnaeke om gBotiku cmumya — peakuusa (Anderson, 1995). CrBpemennume uscaegBanus
Ha 2aaBnua Mo3bk nogckaszBam, ue onepauuume, cBbp3anu ¢ Bceku om me3u mpu muna
gbA20BpeMeHHa naMem, ce ochbwiecmBsaBam B pasauunu yuacmu Ha mMo3bka (Byrnes & Fox,
1998; Tulving, Kapur, Craik, Moscovitch, & Houle, 1994).

O6pamHo Ha nonyasgpHomo y6ezXkgeHue, Xopama 3anoMHAM 20AfMa Yacm om OHoBa,
koemo yuam 8 yuuauwe. IIpaBeiiku 0630p Ha u3zcaegBanuama no masu mema, Cem6 u Eauc
ombGeAaa3Bam, ue nabopamopHume ekcnepumenmu Bupxy 3anamemsiBaHemo Ha 0e3CMUCAE€HU
gyMu u gpyz uskycmBeHn mamepuaa go 2oAAMa cmeneH nogueHsaBam HuBomo, go koemo Mozam
ga ce chxXpaHaBam undopMayuama u ymeHusama, yueHu 8 yuuauwe (Semb & Ellis, 1994).

IbazoBpeMeHHOMO chXpaHABaHe HA uHpopmauusd, kosmo e yuena 6 yuuauwe, Bapupa
3HAYUMEAHO cnopeg muna gaHHu. Hanpumep nonamusma ce 3anazBam 6 namemma
MHO020 no-gba2o, omkoakomo umenama (Conway, Cohen, & Stanhope, 1991). 3agspzkanemo
8 namemma 0Bp30 cnaga npe3 nbpBume Hskoako cegmuuu caeg npenogaBanemo Ha
Mamepuasa, HO caeg moBa ce ypaBnoBecaBa (Bahrick & Hall, 1991). OnoBa, koemo
yyeHuuume ca cbxpaHuau Mexkgy 12 u 24 cegmuuu, caeg kamo e npenogageHo, Mozam ga
3ana3zam 6 namemma cu 3aBunazu.

Hskoako ¢pakmopa gonpunacsam 3a gpazoBpemennomo cerxpatenue. He e usnenagBawpo,
Ye eguH om mAX € cmeneHma, go koamo yueHuuume ca Hayyuau Mamepuasa (Bahrick
& Hall, 1991). Ilnmepecno e ga ce ombeneku, yue epekmume Ha cnoco6nocmume BBpPXY
chXpaHeHuemo ca HescHu (Semb & Ellis, 1994). Yuenuuume c no-Bucoku cnocob6nocmu
noayuaBam no-6ucoku pesyamamu 8 kpas na cpoka, Ho uecmo 2y0am chuiuA NPoueHm om
Hayyenomo kakmo cwyuenuyume uMm ¢ no-caabu cnocobHocmu.

Cmpamezuume 3a npenogaBane, koumo akmuBno BkatouBam yueHuuume 8
ypoka, gonpunacam 3a gbacoBpemenHomo 3anamMemsBane. AozuuHo caegBa u3Bogbm,
ye npuobwaBanemo Ha yueHUUUmME upe3 guHAMUJYHO yuacmue B ypouHama getiHocm u
ycnopegHo yuacmue 8 peaausauvusma Ha yuyeOHUSA Npouec gonbAHUMEAHO 2u MomuBupa 3a
yueHe.

cTp. IV bpoti 27, 7 — 13 toau 2016 2.
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3anoMmHsaHemo Mozke ga ce onpegeau kamo npouec, npu kolimo 8 pesyamam Ha
nocmbnBanemo Ha HoBa uHpopmMauusa om Haili-passuuer pog 6 namemma cmaBa HellHOMO
3aneuamBane, 3akpenBane u cB8bp3Bane ¢ masu, kosmo e no-pano npugo6uma u cbxpaHeHa.
To e neobxogumo ycaoBue 3a obozamsBane onuma Ha AuvyHOCmma c HOBo 3HaHuUe 3a
geticmBumeanocmma u ¢dopmu Ha noBegenue u getinocm (Todorkov, 2000).

YcaoBHo 3anomHsHemo Mozke ga ce pasgeau Ha ¢gBa Buga: Henpou3Boano
(neBoaeBo, HenpegHamMepeHo) u npou3Boano (BoaeBo, npegnamepeno). VI 8 gBama cayuasa
3anoMHAHemMoO e npogykm Ha gelicmBuemo Ha cybekma c obekma, m.e. Hamupa npska
Bpp3ka ¢ ocobenocmume Ha usnbpAHsABanama om AuvuHocmma getinocm. Pasbupa ce, egHu
u cpwu BrHWHU ycaoBua Ha gelinocmma He Bogam go abcoaromHo egHakBu pesyamamu
8 npogykma om 3anoMHAHemoO y pasauvyHume xopa, mbii kamo me ce npeuynBam npe3
MUHaAUSA onum Ha AudHocmma, npe3 HellHume uHguBugyaaHu ocobenocmu. ToBa o3nauaBa,
ye kozamo ce zoBopu 3a 3aBucuMmocmma Ha 3anoMHAHemo om getinocmma Bcsako gelticmBue
Ha uoBeka caegBa ga ce pasenezkga 8 konmekema na HezoBama auunocm, m. e. 866 Bpb3ka
c ocobeHocmume Ha MomuBume, ueAume U HaYUHUMeE 3a MAXHOMO hocmuzaHe.

Henpou3B8oAHO ce Hapuua 3anoMHSHemMO Ha egHU UuAu gpyeu obekmu om
gelicmBumeanocmma, koemo ce ocwwecmBsBa 8 pesyamam Ha HenocpegcmBenomo um
Bb3npuemane u 6e3 AuuHocmma ga cu e nocmabBuaa makaBa uea, 6e3 cneyuaaHo keaanue
3a moBa. HenpouszBoaHomo 3anomMHsHe e npogykm u ycaoBue 3a ocbwecmBsaBane na
no3zHaBameanume u npakmuueckume gelicmBusa Ha aAuunocmma. To e ecmecmBex cnbmHuuk
Ha uoBewkama gelinocm. baazogapenue Ha He2o ce 3anomMHA 02poMHO KkoauuecmBo
undopmauusa om BcekugneBnus kuBom. B paszauunu cayuau egHa uau gpyza uHbopmauus
ce 3anoMHsA npou3Boano, nbAHO U mpaliHo, nonskoza 3a ysaa kuBom, koeamo uma 3a uoBeka
ocobeHo BaXkHo 3HaueHue uau nopaXkga y He2o onpegeaeH uHmepec u npeXkuBaBanus
(emouuu u uyBcmBa).

Henpous3BoAHOMO 3anoOMHAHE NO NPUHUUN € HecuCmMeMHO, HEmOYHO, HENbAHO,
cbnpoBogeHo cbc 3HauumeneH 6poil nponycku u epewku. Kamo ocnoBuu Hegocmamsbuu Ha
Henpou3BoAHOMO 3anOMHAHE MO2am ga ce nocouam:

— HenbAHOMA Ha 3aNOMHSHEMO — 20AAMa uyacm om moBa, koemo ce 3anomusa
Henpous3BoaHo, He ce 3ana3Ba kamo usgao B namemma,;

— HemouHOCm Ha 3anoMHsHemo — moBa, koemo ce e 3ana3uao 8 namemma, ce
BB3npousBezkga ¢ MHoz0 epewku;

— uzonauaBane Ha gelicmBumeaHocmma — yecmo ce cpewam cAyvyau 3a NpunoMHsHe
Ha Hewo, koemo B gelicmBumeanocm He e BB3npueMaHO UAU He NO CHUUSA HAUYUH.

EcmecmBeno, Hegocmampbuume Ha Henpou3BoAHOmMO 3anoMHAHe ce nposabsBam
B8 pasauuna cmeneH u 3aBucam om Hakou ycaoBus Ha u3nbaHsABanama getiHocm.
Taka nanpumep, ako uHdopmauusma, kosmo ce 3anomHsA, Bausza 6 ocHoBHama uea
Ha gelilHocmma u ce 3anoMHA no-gobpe, omkoakomo ako ce BkawouBa B8 ycaoBusama u
HauuHUMe 3a nocmuzaHemo Ha cbwama ueA. Cprwo maka undpopmavuama, koamo 3aema
MsAcmomo Ha ocHoBHama ueA Ha gelinocmma, ce 3anoMHsa moakoBa no-goope, koakomo
no-cbgbpzkameanu Bpws3ku ce ycmanoBsam B8 nes.

Kopekuyuonnama paboma ce cbecmou npegu Bcuuko 8 omcmpansBanemo na epewkume.
HenocpegcmBenomo 3anamemsaBane npegcmabasiBa uszpakganemo Ha onum B8 npoueca
Ha ,npaBenemo na Huwoe“ ITo moBa mo ce pazauuaBa om mpaguuuoHHama npakmuka
,3ayuaBanemo, npucBosBane, ycBosBanemo®, ocruiecmBsBa ce upes npeBpbruianemo Ha
camomo 3anamemsaBane B gelinocm, m. e. upe3 npegHaMmepeHomo 3anamemsBane. Ha
npakmuka, moBa o3nauaBa, ue ce peaausupa ¢aBopuszupanuam getiHocmeH nhogxog.
3anamemsaBanemo upe3 nsakakBa gelinocm uma u npegumcmBomo, ue paskpuBa u Bpbs3kume
(a ne camo obpaszume).

O6eMpm Ha namemma e koauuecmBomo Ha npegcmaBume, koumo uoBek mozke ga
3agbpzku u Be3npousBege. ¥ nakou yueHuuu ce HabarogaBa wupok o6em Ha namemma. Te
MoOeam ga 3anoMHsAm 20AfaM Opoll Hewa om moBa, koemo ca Bugeau, uyau uau usyduau.
JIpyeu yuyeHuuu umMam meceH 00eM Ha namMemma U 3anoMHAM ozpaHuueH Opoll Hewa.
B ma3su Bpn3ka, mpaoBa ga ce noguepmae, ue Hali-ckenaameanomo kauecmBo omHocHO
obeMa Ha namMemma moBa e nbAHOMama — ga ce 3anoMHs U 3agbpXka Bcuuko, koemo e
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Heo6xoguMo npu gagen ypok uau npu konkpemna 3agaua, m. e., ako mpsacBa ga ce 3ayuu
HEewWo Hausycm, ga ce 3aydyu mOuYHO U NbAHO, a ako mpsacBa ga ce cxBane camo Haii-
cbwecmBeHomo — HyzkKHO e UMEHHO mo ga ce 3anoMHU. Upe3 noBuweHama B3uckameanocm
om yuumeas 8 moBa omnoweHue U npu ycuaus om ydyeHuka 3a usnbAHeHUe Ha me3u
usuckBanusa moXke ga ce nanpaBam uyBcmBumesHu nogobpeHus 8 obema Ha namemma
(Piryov, 1975).

O6empm Ha kpamkompalinama namem xapakmepusupa uHguBugyasrHume
cnocobHocmu Ha yuyeHuuume ga cbxpaHaBam paszauuna no xapakmep u cwgbpzkaHnue
undpopmauvus caeg egnokpamuo Bwv3npuemane (Piryov, 1975).

Cnopeg [IZk. Muasp obembm Ha kpamkompaitinama namem Bapupa 8 m8spge mechu
epanuuu — 7 £ 2 enemenma. ToBa o3HauaBa, ue koakomo u ga ca nokazanume npegmemu,
uudpu u gp., 6 3aBucumocm om unguBugyasHume ocobeHocmu ce 3anoMHAmM om 5 go 9.
IIpu egHo uscaegBane Bbpxy kpamkompaiinama 3pumeaHa namem Ha yuyeHUUUIMe y Hac ce
ycmaHnoBs6a, ue obeMbm Ha msAxHama namMem e no-masbk. ITpu yuenuuume moii e cpegHo
6 enemenma, a npu yueHuukume e maako no-zoasm — 6,6. OcBen moBa pasceliBanemo
Ha 3anoMHeHume eaeMeHmMu ce gBuzku B8 no-wupoku zpanuuu, kamo gocmuea go 12,
koemo e makcumMaaHOmMO YuCAO 3aNOMHEHU eAeMeHmU om yuyeHuuyume u yuyeHuukume. ToBa
pasceiliBane mpsa66a ga ce uma npegBug npu yckopenomo npenogaBane na HoBume 3HaHUA
u ocobeHo kozamo ce Bbpwiu npu wymHa obcmaHnoBka, npu pascessHU U yMOpeHU yueHuuu,
kakBumo me ca 8 kpas na yue6nume 3anamus uau pabomen gen (Trashliev, 1975).

B kpamkompatinama 3pumeana namem Haili-go6pe ce 3anoMHsam, cbxpanaBam u
Bb3npousBeikgam oHe3u eaeMeHmMU U MHeMUYHU eguHUUU, koumo ce namupam 8 gsacHama
2opHa nosoBuHa Ha 3pumeAHOmoO noae, a caeg moBa me3u B8 goanus gecen kpail. Hatii-
manko eaeMeHmMu ce 3anoMHSAmM om Hamupawume ce 6 aeBusa kpaili na noaespenuemo.
ToBa oGycaaBs HeoGxogumMocmma ga ce u3noA3Bam gonbAHUmMEAHU Mepku u Memogu,
3a ga ce konuenmpupa BHuMaHuemo Ha yuyeHUUUmMe UMEHHO BBpPXy me3u yyacmbuu om
usnoA3BaHume HazaegHU cpegcmBa: mabauuu, 2paduku u guazpamu. TpacBa ga ce uma
npegBug, ue HeBuHazu uenmpaaHume uau Haili-apkume eaemenmu B8 3pumeaHomo noae ce
3anoMHAmM u Bw3npousBezkgam Haili-godpe npu 3pumeanama kpamkompatina namem. ToBa
Hanaza ga ce npuaazam gonbAHUMEAHO HOBu mMemoguuecku npuliomu 3a 3anamemsBane u
Ha cmpykmypHume eaeMeHmu, koumo 3aemam ueHmpasHo MecmonoaozkeHnue 8 HazaegHume
cpegcmBa.

ITI'sanua mekem uememe 8 cn. ,Illegazozuka®; kn. 5
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Cnabute mecTa
B NpodecnoHanHaTa
NOOroTOBKA

Omkwsc om ,,OuyensabBane 6 npogpecuonarnomo
o6pasoBanue u obyuenue

Kara MuHeBa
LleHTbp 3a KOHTPOM M OUEHKa Ha KauyecTBOTO
Ha y4YMNUWHOTO 06pas3oBaHue

I[Ipuyunume 3a HamaasBawua uHmepec kbMm
npodecuoHasHomo obpaszoBaHue u o0yueHue ca
komnaekcnu. Om egna cmpahna, HamaasBanemo Ha
yyeHuuume 6 npodecuoHasHume yyusuwa ce gbpaku Ha
Barowenama gemozpadcka cumyauuda. Om gpyza cmpana,
kauecmBomo na obpaszoBanuemo 8 MHo20 npodecuonasnu
yuuauwa uszocmaBa om cwBpemMeHHume usuckBanusa
U cmaHgapmu Uu 4Yecmo CpegHOmMO nNpopecuoHaAHO
obpaszoBanue ce cBbp3Ba ¢ Henpecmuzken u HUckonaameH
mpyg.

Anaauzpm na UIIM 3a yuacmuemo Ha cpegHume
cneyuaaucmu B Bwazapus obGaue nokasBa, ue me
3aemam BazkHo MsAcmo Ha naszapa Ha mpyga. Hag
egHa mpema om pabomHama cuaa e ¢ npodpecuoHasHa
kBaaudukauus, a npes 2014 noumu nosoBunama om
3aBppwBawume cpegHo obGpazoBanue ca 3perocmHUVU
om npodecuoHasaHume yuyusauwa. B nakou peesuonHu
Ha cmpaHama 3aBbppwBawume ¢ npodecuoHasna
kBaaudukauus ca nag 60%, a B8 gpyzu pezuonu, kamo
Codus-zpag u Kbppgzkaasu, me ca nog 40%.

KauecmBomo Ha npodecuoHasHomo obpaszoBaHue
ce paszaekga kamo HuBo Ha cnocobHocm Ha
3aBppwBawume 3a camopeaausauus 8 npodecuoHasnus
%kuBom u cpega. IIpodecuonannomo obGpazoBanue u

3azrabBuemo e na pegakyusma
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METOIUKA U OITUT

Monen Ha obOpa3oBaresHa TEXHOJO-
rust Ha oOydeHueTo mo npodecus ,,Jle-
CEHAaTop Ha TEKCTHI B MYJITHETHUYE-
cka cpena / Uean I'ocnoounos

Knacha cras Ha Obaemiero / Januena
Camapoxcuesa, Tuxomupa Hanesa

VYyurenaT repoii B ieHThpa Ha 00pa-
3oBarenHarta pedopma (mpe3 momiena
Ha cnenuanucta) / Jlunus Cmosnosa

OneHsiBaHe B MPOGECHOHATHOTO 00-
pasoBanue u o0yuenue / Kams Munesa
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VYenenHo M3IBIHEHHE Ha MPOEKTa
»YTIpaBieHHe 3a e(peKTHBHO Mpode-
CHOHAITHO oOpa3zoBanue / Emunusna
Jumumposa

VYEHE IIPE3 [JEJIUA JKUBOT

MsicToTo Ha OHJIaH OOy4YEHHETO
nHec. [IpTHIna 3a ycmemHo mpernoaa-
BaHe BbB BUpTyalHa cpena / Bana Han-
banmosa

AHuMaIys U aHUMaTopcka JeHHOCT
| Anenus Kanuesa

ITBTAT KbM YCIIEXA

Tlemaroruueckn MoOJIEN 3a peaiu-
3UpaHe Ha CaMOCTOsTeJIHara pabora
Ha yYeHHUIMTEe B 00ydeHuero 1o ,,Jlo-
MaileH OuT U TexHuka“ / Padocmuna
Teopeuesa

My3sente U y4yuimiara — 3ae1Ho 3a
MOZIEPHO ¥ MHOBAaTHBHO 00Opa3oBaHME,
WM BpB3Ka, oOpedeHa Ha ycrex / Exa-
mepuna Llexosa

XPOHUKA
B nonxpena na EPALE B Brirapust /
Banenmuna /letikosa

MEXK/IVHAPO/IEH OIIAT

Interdisciplinary Approaches in Ag-
ricultural and Environmental Educa-
tion / Tonya Georgieva

Enter International Study Week
in Vienna, Austria / Daniela
Atanasova, Nedyalka Palagacheva

Membership in ENTER or How
to Acquire Creative Behavior and
Innovative Knowledge and Experi-
ence / Rositsa Genova, Sevdalina
Yordanova

Vocational School of Agriculture
“Tsaritsa Yoana” and ENTER / Georgi
Gatev

History of “St. George the
Conqueror” Vocational School / Rumen
Grahovski

The School in the Global Village
/' Svetlana Kalapisheva, Nikolina
Koinarska

VUUJIHUIIE 34 VIUTEJIH

KomyHukanuss B 00pa3oBaHHETO H
CTWJI HA MPEMNOJaBaHe — MOSTA [IeAHA
touka / Mnusina I'acosa

KpearuBHOCTTa B yac Mo JuTepary-
pa (10 anTepHATHBHATa METONUKA Ha
[Inakpoys) / Unusana ['acosa

MEHUDKMBHT ~Ha  YYCHHYECKHS
ki1ac (JIndHOCTHHM M TpodecuoHaTHN
KauecTBa Ha YYHTENs 3a yCIClIeH Me-
HUJDKMBHT Ha Kiaca) / Hnusna azosa

cTp. VI

obyueHue MO2am ga gonpuHecam 3a nocmuzaHemo Ha
pacmezXk u 3a cb3gaBaHnemo Ha paGomHU Mecma camo
ako maxnama ueA O0bge yuyeHUUUmME ga npugodusam
konkpemHnu 3HanHufA, ymeHuda u komnemenmsuocmu,
koumo ga nognomozHam npodecuoHasHama U
couuasHama UM peaaAu3auus, ga umM npegocmaBam
u3bop 3a uzepaXkgaHe Ha chBpPEMEHHU MEXHOAOZUYHU
u couuaAHu yMeHus, ga HackbpuaBam mBopueckomo
u pauuoHaauzamopckomo nauaro, ga nognomazam
aganmayusama uM KBM O0BpP30 npoMeHgwama ce
ukonomuuecka cpega.

KauecmBomo na ob6pazoBanuemo e usmMepumo
6u8 Bceku om acnekmume u Ha Bcssko om HuBama,
Ha koumo moXke ga ce onepauuonaausupam. To e
usMepuMa BeAuuuHa Ha YYUAUWHO, PeE2UOHAAHO,
HauuoHaaHo u MezXkgyHapogHo HuBo, uMa couuasel,
negazozuuecku u  ukonomuuecku acnekm u
cbweBpemento e ampudym Ha Bcsaka om karouoBume
xapakmepucmuku Ha obpa3zoBamesnama cucmema —
pecypcu, ¢ynkuuoHupane, pesyamamu.

B cBpBMecmen npoekm wmekgy ITKOKYO u
Pezuonaanume uncnekmopamu no o6pazoBanuemo
(PM1I0) 3a BwBekgane u nonyagpuszupaHe Ha
cbBpeMeHHU MOgeAu U MexXaHu3Mu 3a oueHsBane 6
cpegHume npodecuoHasHu yuuauwa Beue nakoako
20gUHU nopeg ce npoBexkgam pezuoHasHu BBHWHU
ouenaBanua 6 npodecuoHanHume 2umHazuu B
pasauunu npodecuoHasnHu HanpaBaenus u npodecuu.
3Hanusma u ymenusma Ha yyeHuuume, npugooumu
8 yuuauwe, cnopeg HayuoHaaHume u eBponeiickume
cmangapmu mpsa6Ba ga odopmAm sceH npodua
om komnemenmnocmu, koumo ga Gbgam oueHeHU
U npusHamu om nomeHUUaAHUmME pabomogameAau.
ndopmauusama, noayuena om oueHaBane, npusHamo
u om pabomogameaume, no3BoaaBa ga ce ycmanoBu
kbge cpwecmByBa eBenmyasen negocmuz u ga ce
Hacouam gelicmBuama kbMm o6Gaacmu, B8 koumo
BaozkeHume unBecmuuyuu ce usnaawam Haili-goGpe.
CpweBpemenno ¢ moBa ce nocmuza U MOHUMOPUH2
B8Bpxy dopmupanemo Ha ocHOBHU, 6a308u ymenus u
koMnemenmnocmuy yuenHuuume 8 npodpecuonasnume
yuuauwa, koumo ce s8s8am ocnoBa 3a uzpacmBane
u npodecuoHarHa peasusauyud.

Cnopeg usbpanusa kpumepuaseH nogxog
ouenkama Ha  oOpa3oBameanama  ycayea e
pesyaAmam om HamMupaHemo Ha npeceyHume mouku
meXkgy ycBoenume komnemenmuocmu, Bkaiouenu
68 [IbpkaBunume ob6pazoBameanu u3zuckBanus no
npodecuume, om egHa cmpana, u uszuckBanuama u
nompebHOCmMUmMe Ha pabomogameaume U naszapa Ha
mpyga — om gpyea. IIpeceasnume mouku ce mbpcam
no omHoweHue Ha o6ekmuBnume nokaszameau
3a kauecmBomo Hna o6pasoBameaHume ycayeu u
nocmuXkeHusma Ha yyeHUuume, npugobumume
ymeHus u komnemenmnocmu 6 oGyueHuemo
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B8 cpaBnenue c¢ usuckBanusma Ha npodecuume u nasapa Ha mpyga B HauuoHasen u
eBponeticku konmekem.

Anaaus na pesyamamume om npoBegeno BvsHwWHO ouyenaBane B8
npogecuonaano nanpabaenue ,Cmonancko ynpabrenue u agmunucmpayusa’,
2014/2015 2

ITeama na uscaegBanemo e ga ouepmae kapmuna na moBa kak u go kakBa cmenen
ce ¢opmupam u ycBosBam komnemeHmHocmume om yuyeHuuume 6 npodecuoHaAHOMO
HanpaBaenue u npodecuume 8 Hezo u kak u go kakBa cmenen ce nocmuea agekBamnocm
Ha obyueHuemo Ha uszuckBanusma Ha naszapa Ha mpyga.

ITeaeBama zpyna Ha uscaegBanemo 6sxa yuenuuu om XI kaac 8 npodecuonasnu
2uMHaszuu om npodecuonasno nanpabaenue CYA om nem pezuoHa Ha cmpaHama ¢ 06xBam
okoao 400 yuenuuu.

MncmpymenmapuyMmbm Ha oueHsBaHemo e cneuyuasHo pa3pabomeH 3a ueAume Ha
PBO u ce cecmou om kozrnumuben mecm u Bsnpocruk 3a uscaegBane Ha couuasHu
yMeHusa u komnemenmsHocmu, koumo cbomBemcmBam na JIppzkaBHume obpaszoBamernu
usuckBanua (JOV) u pesyamamume, 3arokenu B yuebHume npozpamu. 3agauume ca
paspabomeHu om yuyumeAau u ekcnepmu om cmpanama, npenogaBawu cheuuasHume
npegMemu om npodecuoHaAHOMO HanpaBaeHue.

Tecmbm e koncmpyupan Bbpxy cbhbgbpzkameanu obaacmu om 3agbazkumesnama
npodecuonasna nogzomoBka (3IIII) u ca uvacm om JOW 3a npodecuume om
npodecuonanHomo HanpaBaenue. ToBa ca Hkonomuka Ha npegnpuamuemo,
Makpoukonomuka, Mukpoukonomuka, IIpabo, CuemoBogcmBo Ha npegnpuamuemo,
busneckomynukayuu, IlpegnpuemauecmBo, Qurnancu, Mapkemune u Obwu
cmamucmuuecku memogu u nogxogu (camo 3a npogecuume c Il kBarupukayuonua
cmenen).

Tecm®sm cbvgbpzka 34 3agauu, kamo no-zoagsMama yacm om msx ca cbC cB060geH
omezoBop. KpMm Bcsika 3agaua ¢ us6upaem omeoBop uma mpu/uemupu Bapuanma Ha
omeoBop, om koumo camo eguH e BepeH. 3agauume om mecma hokpuBam yue6HOMO
cbgbpXkanue om 3IIII om yuyeb6nama npoezpama no ukonomuka go XI kaac, cbeaachno
yuyebHUmMe npozpamu 3a npodecuoHaAHOmMO HanpaBaeHue, ymBbpgeHu cbc 3anoBeg Ha
MOH.

Makcumaanuam 6poii mowku 3a mecma e 74. Bcsaka npaBuano pewena
3agaua ¢ usbupaem omzoBop Hocu no 1 uau 2 mouku. Beska npaBuano pewena 3agaua
cbCc cB06ogeH omzoBop Hocu no 2 (gBe), 3 (mpu) uau 4 (uemupu) mouku, a B cayuall ue
omeoBopbm e HenbaeH, ce nocmaBs HenbaeH Gpol mouku — 1, 2 uau 3 mouku.

3agauume B8 mecma ca pasnpegereHu no Bcuuku koznumuBHu nHuBa — 3HAaHUe,
pasbupaHe, npuaokenue u aHaAus, cuimes, oueHka.

Baszama 3a ouenkama Ha nocmuzkenuama Ha yueHuuume e c6opbm om mouku
8 ueaua mecm. O6wusam 6poli mouku 3a Bceku ywacmnuk ce dopmupa kamo cbop om
noayuenume mouku om Bcska 3agaua 8 mecma.

ITocmuzkeHuama Ha yueHuuume ce oueHsaBam, kamo ce omuuma na koako npouenma
om B6pnpocume ca omeoBopuau npaBuano.

OmHocumeanama mpygHocm Ha Bbnpocume ce oueHnsBa, kamo ce omuuma koako
npoueHma om yueHuuume ca omzoBopuau npaBuano Ha Bceku om Bvnpocume B mecma.

Mncmpymenmapuymbm e cmaHgapmus3upaH U OCHOBHUmMe My ncuxoMempuuyHu
nokazameau (Aaga 0,89, Cmangapmna epewka nHa usmepbanemo 4,06)
no3BoasBam ga ce npaBam usBogu 3a Bcuuku yuacmBawu 6 uscaegBanemo yuenuuu
u ga ce cpaBusBam pesyamamume no zpynu/pesuonu/kaacoBe (yuuauwe, noa). Beska
3agaua om mecma Mozxke ga Obge aHaauzupaHa camocmossmeAHo Ha Bcuuku HuBa
Ha anaaus (yuuauwe/napasenka, yuenuk). ToBa e ocobeno Bazkno 3a 3agauume cbe
cBob6ogen omzoBop. Pesyamamume Ha yueHuyume om 3agauyume mozam ga cAyXkam
3a camocmosmeAHU u3Bogu 3a Bcuuku yueHuuu u omgeaHU nogepynu om msx, a
maka cpwo u 3a onpegeasHe Ha kpumepuaanume npazoBe. Tpygnocmma na mecma
cnopeg cpegHua moukoB pesyamam nokasa, ue 3agauume, BkaroueHu 8 mecma, ca 6uau
cpegHO mMpygHu 3a yyeHuuume.
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Obwume pe3yamamu Ha yuyeHuuume, yuacmBaau 6 uscaegBanemo, ca npegcmaBenu
6 mabauuama no pezsuoHu (UMeHama Ha pe2uoHUmMe He ce cbobwaBam, mbli kamo
uscaegBanemo He e npegcmaBumeAHo 3a pezuoHume).

Tabauua 1
PervioH PesynTat, HenokpwvBsaLy PesynTat, nokpusaw, |PesyntaT Hapg cpegHute
M3MCKBaHUATA Ha TecTa |MW3WUCKBaHWsTa Ha TecTa 3a TecTa
1 5,0% 27,5% 67,5%
2 42,7% 42,7% 14,5%
3 ,0% 11,8% 88,2%
4 60,5% 26,0% 13,6%
5 45,8% 54,2% ,0%
Total 45,3% 32,5% 22,1%
I'padukama 100,0%
uatrocmpupa HazAegHO 30,0%
pasnpegeaenuemo Ha 90.0%
yyeHuuume 6 odopmusume ’ 00 B pesynTar
ce epynu cnopeg cpegHUA 70,0% HenoKpuBaLl,
6poii mouku, noayuenu B8 60,0% M3MCKBaHMATA
mecma. IIspBama e2pyna 50,0% B pesyntar
yuenuuu ca c¢ 6aa go 17 40,0% nokpuBaLy
mouku u cecmaBasBam 41,8% 30,0% S CRE T
om Bcuuku yuacmBaau B8 20,0%
uscaegbanemo. Te3u yueHuuu - HESY/TAL
nokasBam nHesagoBoaumeanu : 0” HAXELPAAL,
pesyamamu u He nokpuBam 0% MaMGKESHRATS
MuHUMaAHume usuckBanus
Ha mecma no BkaioueHume Pervon
8 nezo  chgbpzkameanu

obracmu om 3ITIT.
Yuenuuume c¢ 6an om

Quezypa 1

18 go 34 u Hag 34 mouku cprcmaBagBam 58,2% om Bcuuku yuenuuu B uszcaegBanemo, kamo
23,5% om msax HagxBbpasam 34 mouku. ToBa ca yuenuuyume, koumo nonagam 6 2pynama
cbC cpeghHu u no-Bucoku om cpeghHume 3a u3caegBanemo nocmuzkenus u nokpuBam
3anokenume B8 mecma uszuckBanua no npegmemume om 3IIIT u yue6Husa naan. Hawma
yueHuuu, nocmuzHasu Makcumasen Gpoli mouku (74 m.) om mecma u nokazaAu MHO20
gobpu U OmMAUYHU pe3yAmamu.

06wWwo0 3a permoHuTe

50,0%

40,0% -

30,0%
20,0% -

10,0% -

0% -
pesynTaT HenoKpWBaLL
M3MUCKBAHWATA

pe3yNTaT NoKpUBaLL
M3KMCKBaHUATA

pe3yANTaT HaAXBLPAALL,

W3NCKBAHUATA

®uzypa 2

cTp. X

Om 2padukama ce

Bukga, ue npoueHmsbmM
Ha
HezagoBoaumeaHu
nocmuzkeHus —
HagBuwaBa npouenma
Ha
cpegHU
- 32,5%, u npouenma
Ha
c
Hag
uscaegBanemo -
22,1%.
e
3HauuMa u

yuyenuuume (¢
45,3%,

yyeHuuume  CBbC
nocmuzkenus

yueHuuume
nocmuzkenus
cpegHume 3a

Pasaukama
cmamucmuuecku
naasaza
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u3boga, ye no-
TOUYKM OT 33434MTe CbC CB. OTTOBOPU sosamMama uacm om
yuenuyume, 6Bkarouenu
60 6 usmepbarnemo,
50 noka 3 6 a m

HezagoBoaumeaHU
40 3HQHUA U YMEHUA no

npegmemume 6 3IIII,
30 Bkarouenu 6 mecma.

Janunume
6 uscaegBanemo
nokazBam u moBa,
ye  3agauume  CBC
cBobogen omezoBop B
MaKecumy m TOYKKU CpeaHa CTOMHOCT TOYKM mecma ca 3ampygHuAu
no-zoAsiMama vacm om

Quzypa 3 yuenuuume. 3agauume

cbc cBobogeH omzoBop

usuckBam ¢opmyaupane u aozuuecko nocmposiBane Ha omzoBopa cbc cobcmBeHu gymu.

Queypa 3 uatocmpupa cpeghust 6poil noayueHu mouku om 3agauume cbc cBob6ogerH omzoBop
cnpsamo makcumasnusa 6poii mouku om 3agauume cbc cB060geH omzoBop.

CpaBrenuemo Haaaza usboga, ue yuenuyume He ca ycBouau gobpe ymenuemo ga
Popmyrupam ocHoBHU ugeu, npuryunu, sakoHomeprocmu, ga nocmpoabam apeymMeRmuparu
usBogu u ga gemoncmpupam 3HAHUA U YMEHUA, usmepbaru csc 3agaiume.

Kamo ce uma npegBug pazoupanemo 3a kauecmBomo na oopazoBanuemo kamo eguncmBo
Ha kauecmBomo Ha peasHO noAyuyeHume pesyamamu, kauecmBomo Ha oGpa3oBamesnus
npouec u nompeGHOCmMume Ha oO0wecmBomo u nasapa Ha mpyga, MmO noAyuyeHama
undopmavusa om
uscaegBanemo gaBa
B6p3mozkHOCM ga ce
npocaegu  npouecbm 60%
Ha o6OyueHue u ga
ce ouepmasm Hskou 50%
om obaacmume, 6 40%
koumo ce nab6arogaBam
HecbomBemcemBus ¢ | 30%
nocmaBenume ueAu u 20%

20
10

3HaHuA (B %) 3a 36yT M UHTepHeT cpeaa

W % pewwnu 3ag.Ne

M % pelwuvnu 3aa.

cmaHngapmu. 1 % pelumnu 3aga,.
IIpuemame, 10%
Y munuyHUAMm
e unuyHUA 0%

3a gageHa  epyna

pesyamam ce ocHoBaBa 1 : 3 2 ?
Ha eBpucmuyHomo @ 4
npabuao, cnopeg ueypa

koemo none 50% om

epynama ca 20 nocmuzHaau. ITo masu npuuuHa ce uHmepecyBame om pesyamama, kotimo
uatocmpupa kaksB8 6poii/npouenm mouku nokazBam noaoBunama (50%) om yyeHuuume no
3agauume om npegMemume om 3IIII, Bkarouenu 8 mecma.

II'sanun mekecm uememe 8 cn. ,IIpogpecuonarno oé6pasobanue’; kn. 2
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Menonauns

NPV paspellaBaHeTo

Ha KOHQIUKTY
B YUUNULLE

Omkwsc om ,Mediation in Resolving Conflicts
Between Chimeric School Groups -
a Restorative Practice in School”

Dobrinka Chankova

Nikolay Tsankov

Elina Popova

South-West University “Neofit Rislki” — Blagoevgrad

Chimeric school groups - characteris-
tics and forms of existence

Deviations in the behavior of minors and ado-
lescents in school are determined differently, which
makes it difficult to complete sustainable patterns of
risk factors stabilizing and adapting negative mani-
festations in behavior that are most often associ-
ated with the failure of social and school rules viola-
tions in relationships with students of the same age,
teachers, parents or accentuations having different
dimensions. The period of adolescence is quite dy-
namic for similar events and not necessarily have to
be interpreted as forms of deviant or delinquent be-
havior, but undoubtedly there are signals of the ex-
istence of a specific risk which often occurs, develops
and supports in the school environment. This risk in
general terms can be seen as a set of circumstances
that increase the likelihood of developing illegal, de-
viant behavior by particular symbiosis of external
conditions (school environment) and internal factors
(individual risks [biological and psychological], per-
sonal characteristics of the student).

Micro-social environment: family, school and
the reference circle of friends are undoubtedly es-
sential for personal development, but also for the
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creation of risks of a different nature, on this development.
Without discussing in details the emergence of the primary
risks on which students can not influence, we will take ac-
count of the ensuing negative behavior formed in the school
environment by creating and functioning chimeric school
groups, widening the deviations in the behavior of students
and convertible into secondary risks critical to adolescents.

According to Toshev (2003) the previous century is con-
nected to the creation of many different chimeric groups. Of-
ten behavioral effects in chimeric groups whose recognition
is not difficult, because of their distinctive features, are an
expression of “their chimerical psyche” relating to the adap-
tation of these groups to the new cultural or social environ-
ment. Chimeric groups in school and related manifestations
are a major exponent of antisocial behavior, aggression, vio-
lence and various conflicts in the school environment.

These groups creating in the school environment and
operating often at the territory of a school, such as school
subcultures create conditions for deepening of the accentua-
tions. Various behaviors reactions as syndrome of strong pas-
sions, striving for independence and hidden emancipation,
sexual attraction or participation in various chimeric groups
are becoming a gateway to the deviant and / or delinquent
behavior. Our observations on the school environment and
practices occurring in it, suggests that chimeric groups often
even resemble structurally and functionally organized crimi-
nal groups in society.

The reasons for the inclusion of students in different
chimeric groups, which are often the basis for the manifes-
tation of abnormal behavior at the school, are summarized
in Table 1, which presents an expert opinion on the issue of
teachers, school counselors and psychologists working specif-
ically on issues deviations in behavior in the school environ-
ment. Interviews with them and the subsequent statistical
analysis of their answers enable risk factors (only statisti-
cally significant) to be ranked according to their weight in
the factor matrix.

Table 1. Risks at school

Factor
weight

1 |Tolerance of unacceptable behaviors by 0,82
teachers and school government

Ne Risks of school environment

2 | Difficulties in adaptation of moving in another 0,74
school

Criminogenic family environment 0,72

4 | Connection with students of chimeric groups 0,67
from other schools

5 |Unreasonable punishments by teachers and 0,65
disregard of success

Relations with the students from the class 0,58

Non-engagement of students in the free time 0,55
- the lack of alternatives
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These risk factors create conditions to support the positive image of the subject
with deviant behavior in the school environment and the organization of these students in
chimeric groups, creating conditions for solidarity with negative messages of the macro-
environment and the creation of subsequent risks for other students. This creates condi-
tions for conflicts between students’ members of such groups at various levels in the school
and social environment as a whole, which are often a prerequisite for school adaptation,
delinquent behavior and represent secondary criminogenic risks. These students have dif-
ficulty to adapt to the school class, to understand the study content and their educational
development is difficult. They constantly need conflicts with authorities; their socialization
is difficult and permanently creates preconditions for conflicts of different nature.

The chimeric group is their leading reference environment, with different “values”,
with specific mechanisms and functioning with informal relationships. It is consolidated
on the basis of interest (common to its members), which clouded the inability to complete
integration and socialization members and school environment as negative deviation from
the norm is part of group policy, and any attempt to identify the performances of some
members of the chimeric group is punished for the integration of the others to be continu-
ously enhanced.

The inability of the school to create an emotional connection of the students with
school deepens all these processes. This problem and its relation to public chimeric groups
deserves attention, especially in the context of “the destruction of the family and society”
(Peteva et al., 2011) and the consequences in the school environment.

This natural for members of chimeric groups conflict with the norms and people
can hardly be overcome by prohibitions and penalties in the school environment, which
requires searching for mechanisms to resolve conflicts of this nature. Many students are
often victims of abuse by members of the chimeric groups, this implies the use of pre-
ventative and integrative practices, such as those of restorative justice to address the
consequent risks.

Restorative practices in school context

It is common that many young people in school commit offences or are victims of an
offence or other antisocial act committed by separate individual or a group. Punishment
is usually seen as the most appropriate response to wrongdoing in schools. It is essential
to explore alternatives to punishment as it could be counter-productive. Lately, restorative
approaches have been considered as a relevant way of addressing school violence.

Restorative justice in its original form is considered to be a new way of thinking
about crime and criminal justice, emphasizing the ways in which crime hurts relationships
between people who live in a community. Crime is seen as something done against a victim
and the community — not simply as a law breaking act and a violation against the state.
Restorative justice provides an expanded role for victims and requires offenders to take
responsibility for their actions and for the harm they have caused. Restorative justice gets
the community involved in a variety of preventative and responsive programs to bridge
gaps between people, build their sense of safety and strengthen community bonds (Zehr,
1985).

The underlying values of a restorative justice approach are based on respect for the
dignity of everyone affected by the crime. Priority is given to addressing the human needs
of participants and empowering them to communicate their thoughts and feelings in an
open and honest way. The goal is to build understanding, to encourage accountability and
to provide an opportunity for healing. A restorative justice process encourages the offender
to take responsibility for their harmful behaviour in a meaningful way, to gain insight
into the causes and effects of that behaviour on others, to change that behaviour and to
be accepted back into the community. The process gives the victim a forum to ask ques-
tions, receive answers, gain understanding, explain the impact of the crime on them and
contribute to the outcome of the process.

The process may result in the victim receiving an apology, restitution, services or
some other form of reparation. Restorative justice processes have the potential to provide
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the community with an opportunity to articulate its value sand expectations, to under-
stand the underlying causes of crime and to determine what can be done to repair the
damage caused. In doing so, it could contribute to community wellbeing and potentially
reduce future crimes (Zehr & Mika, 1998).

Mediation is widely accepted as a basic and a universal model of restorative justice
with broad application, including schools. There are many reasons. Young people need to
have affection, and respectful physical contact with others; they need to be comforted
when they are upset, listened to with sympathy, taken seriously, and given opportunities
to share feelings, including difficult ones like anger, fear and anxiety. They need to have
access to educational opportunities in contexts that are supportive, that prepare them for
the roles of adult life, and in which there are resources to help them realize their potential.
They also need to gain the experience of taking responsibility for themselves and others
in age-appropriate way, and of dealing constructively with the ethical dilemmas and inter-
personal conflicts that they will inevitably encounter in their lives (Cowie & Wallace, 2000;
Sharp & Cowie, 1998). School mediation offers all these, that is why it is so appropriate in
resolving conflicts and troubles in school context.

Mediation as a restorative intervention in school

Mediation in school can take many forms: (i) peer mediation for minor disputes be-
tween pupils; (ii) mediation by adults between pupils in more serious conflicts; (iii) victim-
offender mediation; (iv) mediation between teaching staff in dispute; (v) mediation between
parents and teaching staff.

A starting point of mediation is that the people in conflict are the ones best placed
to find ways forward. According to Nils Christie’s (1977) famous theory the conflicts are
property and have to be returned back to their proper owners.

Generally, mediation is a process in which people in conflict are supported by a
neutral third party (mediator) to find a mutually acceptable solution. Further the term
mediation will be used, recognizing that sometimes the process deals with a behaviour
problem and sometimes with an offence and a harm caused.

Peer mediation is the term given to this process when the mediators are pupils
mediating their peers. Peer mediation in schools offers a concrete route to increasing the
participation of young people in the institutions that serve them and in wider society.
It offers them the opportunity to volunteer their time to help others in a concrete and
constructive manner. Increasing numbers ofschools are recognizing that young people
themselves can and should find the solutions to their own conflicts (Cohen, 1995; Cowie
& Wallace, 2000).

Mediation in school model scheme

Initially preparatory meetings are to be organized between the mediator and all par-
ties in conflict to get them agree to mediation, considering that mediation is a voluntary
process. If all sides have agreed to meet, a suitable time and a safe and comfortable place
has to be found.

Mediation session (contents)

1st stage: introduction

The mediator welcomes all parties; Explaining purpose, establishing guidelines and
contracting the rules; Establishing a sense of safety; conveying respect and belief in par-
ties’ capacity to find a way forward; The mediator explains his/her role to remain impar-
tial and not to make judgments, to support the parties and to respect confidentiality.

2nd stage: story-telling

The mediator gives each person an opportunity to explain what has happened from
their perspective, and what led up to it; to share thoughts and feelings he/she had dur-
ing the time of the conflict and at the moment and talk about who else may have been
affected.

The mediator decides what questions to ask each person, and when.
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No strict rules which goes first. It might be the person who first raised the question
about the conflict, the party who indicates he/she wants to speak first etc. The mediator
encourages both sides to listen to and recognize the other’s point of view; and finally -
reframing the stories.

3rd stage: problem-solving

Identifying problems and needs and exploring the opportunities for reaching a mu-
tually acceptable agreement; supporting those in conflict to identify the key issues, and
to attack the problem, not the person; encouraging both sides to find a solution, how the
things can be put right and the harm can be repaired, or at least to discover new ways
of seeing the situation.

4th stage: agreement

Selection of solution on which both parties can agree; clarification of what has been
agreed, perhaps in writing; ensuring understanding of the agreement and securing com-
mitment to the agreement.

5th stage: closure

Acknowledgment of the progress made, even if no resolution has been reached.

Some models include a monitoring meeting after the mediation session to review the
accomplishment of the agreement (Hopkins, 2004).

Possibilities of mediation as a restorative approach for social-pedagogical work with
chimeric student groups

In a global aspect there is no plenty of examples for successful application of media-
tion as a restorative approach for social-pedagogical work with chimeric student groups
as they are pretty new phenomenon. However, its universality allows to be claimed that
mediation could be a relevant instrument.

Mediation approaches offers a structured method for empowering young people
themselves to defuse interpersonal disagreements among peers, including bullying, racist
name-calling, fighting and quarreling. These methods are reported to result in a substan-
tial decrease in the incidents of aggressive behaviour. Trained peer mediators meet as a
team to encourage problem-solving between individuals and groups that are in conflict.
The method is “no blame” and the aim is that each disputant comes away from the me-
diation with a positive “win-win” experience and the sense that the outcome is fair for all.
Mediation and conflict resolution build on listening skills by adding a step-by-step process
that facilitates individuals and groups who are in disagreement to a mutually acceptable
solution. The main components include the idea that conflict is not bad in itself; that con-
flict not be a contest, and that is important to distinguish between what people want and
why they want it. During the mediation the pupils themselves are responsible for resolving
the conflict and for working out a joint solution. Through participation in the process of
mediation, pupils develop competence in handling conflicts and acquire new social and
communication skills (Cowie & Wallace, 2000).

Mediation continues to expand, both geographically and in terms of scope. Depend-
ing on its purpose, there are three main consolidated mediation models or schools world-
wide: the Traditional-linear Harvard model, which seeks to find an agreement between the
parties; the Circular-narrative model, which apart from the agreement also emphasizes
communicational aspects; and the Transformational model, more focused on relational
aspects between the parties than in the adoption of agreements.
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